
Unit	  Key	  Assessments	  	  
	  

	  
As	  a	  result	  of	  the	  state’s	  move	  to	  a	  standard	  program	  assessment	  system,	  the	  
University	  of	  Kansas	  adopted	  the	  first	  four	  required	  assessments	  as	  the	  key	  
assessments	  for	  our	  unit.	  Thus,	  across	  all	  29	  of	  the	  unit	  licensure	  programs,	  the	  key	  
assessments	  include	  1)	  the	  standardized	  Praxis	  content	  exams,	  2)	  the	  assessment	  of	  
candidate	  ability	  to	  plan	  instruction,	  3)	  the	  evaluation	  of	  the	  candidate’s	  clinical	  
experience,	  and	  4)	  the	  assessment	  of	  candidate	  effect	  on	  student	  learning.	  	  	  
	  
For	  the	  Initial	  Licensure	  Programs:	  
	  
Assessment	  1:	  	  Standardized	  Content	  Exam	  
The	  Praxis	  Series™	  tests	  measure	  teacher	  candidates’	  knowledge	  and	  skills.	  The	  tests	  
are	  used	  for	  licensing	  and	  certification	  processes.	  	  Praxis	  II®	  Subject	  Assessments	  
measure	  knowledge	  of	  specific	  subjects	  that	  K–12	  educators	  will	  teach,	  as	  well	  as	  
general	  and	  subject-‐specific	  teaching	  skills	  and	  knowledge.	  	  Candidates	  are	  also	  
required	  to	  take	  the	  Principles	  of	  Learning	  and	  Teaching	  at	  the	  level	  appropriate	  for	  
their	  initial	  license	  level.	  
	  
Assessment	  2:	  	  Assessment	  of	  Candidate	  Ability	  to	  Plan	  Instruction	  
The	  Kansas	  Performance	  Teaching	  Portfolio	  (KPTP)	  is	  designed	  to	  provide	  the	  
teacher	  candidate	  an	  opportunity	  to	  demonstrate	  how	  he/she	  uses	  contextual	  
factors	  in	  a	  classroom	  to	  design	  and	  implement	  a	  unit	  of	  study.	  The	  teacher	  
candidate	  provides	  information	  about	  the	  unit’s	  lesson	  plans	  and	  assessments.	  
Specific	  information	  about	  how	  the	  instruction	  is	  modified	  for	  two	  individual	  
students	  within	  the	  classroom	  is	  also	  required.	  	  In	  addition,	  the	  teacher	  candidate	  
reflects	  on	  the	  implementation	  of	  the	  unit	  for	  the	  whole	  class	  and	  the	  two	  focus	  
students	  (ELL	  and	  student	  with	  a	  disability).	  	  
	  
The	  KPTP	  assesses	  competency	  according	  to	  the	  13	  Kansas	  Professional	  Standards.	  
For	  the	  purpose	  of	  the	  KPTP,	  the	  Standards	  have	  been	  clustered	  into	  6	  
Focus	  Areas	  that	  represent	  key	  areas	  of	  teaching	  practice.	   The	  Focus	  Areas	  are:	  

	  
• Focus	  Area	  A:	  	  ANALYSIS	  OF	  CONTEXTUAL	  INFORMATION	  

The	  teacher	  candidate	  will	  1)	  have	  acquired	  a	  knowledge	  base	  of	  how	  students	  learn	  
and	  develop,	  2)	  provide	  learning	  opportunities	  that	  will	  support	  their	  understanding	  
of	  child	  development,	  3)	  have	  the	  knowledge	  to	  select	  developmentally	  appropriate	  
differentiated	  instruction,	  and	  4)	  include	  multiple	  instructional	  strategies	  to	  meet	  
the	  needs	  of	  all	  learners	  including	  those	  with	  exceptionalities.	  Kansas	  Standards	  1,2,	  
and	  3	  
	  

• Focus	  Area	  B:	  	  ANALYSIS	  OF	  LEARNING	  ENVIRONMENT	  FACTORS	  
The	  teacher	  candidate:	  1)	  demonstrates	  the	  ability	  to	  provide	  different	  approaches	  
to	  learning;	  2)	  creates	  instructional	  opportunities	  that	  are	  equitable,	  that	  are	  based	  
on	  developmental	  levels,	  and	  that	  are	  adapted	  to	  diverse	  learners;	  3)	  understands	  a	  



variety	  of	  appropriate	  instructional	  strategies	  to	  develop	  various	  kinds	  of	  students'	  
learning	  including	  critical	  thinking,	  problem	  solving,	  and	  reading;	  4)	  plans	  effective	  
instruction	  based	  upon	  the	  knowledge	  of	  all	  students,	  community,	  subject	  matter,	  
curriculum	  outcomes,	  and	  current	  methods	  of	  teaching	  reading;	  5)	  demonstrates	  the	  
ability	  to	  integrate	  across	  and	  within	  content	  fields;	  6)	  understands	  the	  role	  of	  
technology	  in	  society	  and	  demonstrates	  skills	  using	  instructional	  tools	  and	  
technology	  to	  gather,	  analyze,	  and	  present	  information.	  Kansas	  Standards	  3,4,7,11,	  
and	  12	  

	  
• Focus	  Area	  C:	  INSTRUCTIONAL	  IMPLEMENTATION	  

The	  teacher	  candidate	  understands	  and	  uses	  a	  variety	  of	  appropriate	  instructional	  
strategies	  including	  a	  wide	  range	  of	  technological	  tools	  to	  develop	  various	  kinds	  of	  
students'	  learning	  including	  critical	  thinking,	  problem	  solving,	  and	  reading.	  The	  
teacher	  candidate	  ensures	  effective	  student	  use	  of	  technology.	  Kansas	  Standards	  
4,11,	  and	  12	  

	  
• Focus	  Area	  E:	  ANALYSIS	  OF	  ASSESSMENT	  PROCEDURES	  

The	  teacher	  candidate	  understands	  and	  uses	  formal	  and	  informal	  assessment	  
strategies	  to	  evaluate	  and	  ensure	  the	  continual	  intellectual,	  social,	  and	  other	  aspects	  
of	  personal	  development	  of	  all	  learners.	  The	  teacher	  candidate	  monitors	  his	  or	  her	  
own	  teaching	  strategies	  and	  behavior	  in	  relation	  to	  student	  success,	  modifying	  
plans,	  and	  instructional	  approaches	  accordingly.	  Kansas	  Standard	  8	  

	  
• Focus	  Area	  F:	  REFLECTION	  AND	  SELF-‐EVALUATION	  

The	  teacher	  candidate	  is	  a	  reflective	  practitioner	  who	  continually	  evaluates	  the	  
effects	  of	  his	  or	  her	  choices	  and	  actions	  on	  others	  (students,	  parents,	  and	  other	  
professionals	  in	  the	  learning	  community),	  actively	  seeks	  out	  opportunities	  to	  grow	  
professionally,	  and	  participates	  in	  the	  school	  improvement	  process.	  The	  teacher	  
candidate	  fosters	  collegial	  relationships	  with	  school	  personnel,	  parents,	  and	  
agencies	  in	  the	  larger	  community	  to	  support	  all	  students'	  learning	  and	  well-‐being.	  
Kansas	  Standards	  9	  and	  10	  

 
The	  KPTP	  measures	  the	  teacher	  candidate’s	  ability	  to	  design,	  deliver,	  and	  reflect	  on	  
an	  entire	  unit	  of	  study	  through	  four	  distinct	  sources	  of	  evidence,	  which	  are	  divided	  
into	  four	  separate	  tasks:	  

	  
Task	  #1.	  	  Contextual	  Information	  &	  Learning	  Environment	  Factors	  

In	  this	  Task	  the	  teacher	  candidate	  demonstrates	  an	  
understanding	  of	  the	  students	  in	  the	  class	  and	  how	  student	  
characteristics	  are	  used	  for	  planning	  instruction	  and	  
establishing	  a	  classroom	  environment	  conducive	  to	  learning.	  

Task	  #2.	  	  Designing	  Instruction	  
In	  this	  Task	  the	  teacher	  candidate	  demonstrates	  the	  ability	  to	  design	  a	  
unit	  of	  study	  for	  the	  students	  in	  the	  classroom.	  Within	  this	  unit	  of	  study,	  
the	  teacher	  candidate	  is	  required	  to	  plan	  for	  the	  use	  of	  assessment,	  



technology,	  reading	  strategies,	  integration	  of	  content,	  differentiation,	  and	  
resources.	  

Task	  #3.	  	  Teaching	  and	  Learning	  
In	  this	  Task	  the	  teacher	  candidate	  demonstrates	  the	  skills	  of	  lesson	  delivery	  
and	  assessment	  of	  student	  learning	  over	  the	  course	  of	  the	  entire	  unit	  of	  
study	  that	  was	  designed	  in	  Task	  2.	  Two	  lessons	  from	  this	  unit	  of	  study	  will	  
be	  developed	  in	  detail	  in	  order	  to	  be	  observed	  as	  well	  as	  video	  recorded.	  

Task	  #4.	  	  Reflection	  and	  Professionalism	  
In	  this	  Task	  the	  teacher	  candidate	  demonstrates	  the	  ability	  to	  critically	  
examine	  and	  reflect	  on	  his	  or	  her	  teaching	  performance	  and	  the	  impact	  
of	  instruction	  on	  the	  students.	  	  In	  addition,	  Task	  4	  is	  also	  intended	  for	  
the	  teacher	  candidate	  to	  evaluate	  professionalism	  and	  commitment	  to	  
lifelong	  learning.	  

	  
Assessment	  3:	  	  Evaluation	  of	  Clinical	  Experience	  
	  
Both	  University	  Supervisors	  and	  Clinical	  Supervisors	  (Cooperating	  Teachers)	  use	  
the	  Summative	  Evaluation	  for	  Teacher	  Candidates	  to	  submit	  a	  final	  evaluation	  of	  
their	  student	  teachers/interns	  that	  is	  used	  during	  the	  fall	  and	  spring	  semesters.	  	  The	  
Summative	  Evaluation	  for	  Teacher	  Candidates	  support	  the	  conceptual	  framework	  of	  
the	  School	  of	  Education	  whose	  primary	  mission	  is	  preparing	  educators	  as	  leaders	  
through	  three	  interlocking	  themes:	  	  research	  and	  best	  practices;	  content	  and	  
pedagogical	  knowledge,	  and	  professionalism.	  	  	  The	  Assessment	  section	  of	  the	  
summative	  evaluation	  applies	  directly	  to	  both	  the	  themes	  of	  research	  and	  best	  
practices	  as	  well	  as	  content	  and	  pedagogical	  knowledge	  also	  within	  the	  Unit’s	  
conceptual	  framework.	  	  The	  Classroom	  Management	  section	  matches	  research	  and	  
best	  practices	  as	  well	  as	  elements	  found	  in	  the	  section	  professionalism,	  also	  within	  
the	  Unit’s	  conceptual	  framework.	  	  Instructional	  Planning	  and	  Implementation	  of	  
Instruction	  strongly	  focus	  on	  all	  three	  themes	  of	  the	  Unit’s	  conceptual	  framework:	  
research	  and	  best	  practices,	  content	  and	  pedagogical	  knowledge,	  and	  professionalism.	  
The	  final	  section	  of	  the	  evaluation,	  Professionalism,	  specifically	  addresses	  
professionalism	  as	  described	  above	  and	  included	  in	  the	  Unit’s	  conceptual	  
framework.	  	  	  
	  
The	  summative	  evaluation	  consists	  of	  five	  sections:	  	  Assessment	  (items	  1-‐5);	  
Classroom	  Management	  (items	  6-‐12);	  Instructional	  Planning	  (items	  13-‐20);	  
Implementation	  of	  Instruction	  (items	  21-‐37);	  and	  Professionalism	  (attitudes,	  
dispositions,	  and	  the	  ability	  to	  work	  effectively	  with	  others	  involved	  in	  the	  
educational	  process	  including	  but	  not	  limited	  to	  students,	  parents,	  administrators,	  
colleagues,	  other	  educational	  professionals,	  and	  community	  members)	  (items	  38-‐
50).	  	  Each	  of	  the	  50	  items	  in	  the	  summative	  evaluation	  is	  based	  on	  a	  four-‐point	  scale:	  	  
1	  point	  for	  Needs	  Improvement;	  2	  points	  for	  Developing;	  3	  points	  for	  Skilled;	  and	  4	  
points	  for	  Exemplary.	  The	  goal	  for	  each	  candidate	  is	  a	  mean	  score	  of	  3.0	  or	  above	  
across	  all	  indicators.	  	  These	  scores	  are	  presented	  in	  the	  data	  table.	  



Additional	  space	  is	  provided	  at	  the	  end	  of	  each	  section	  on	  the	  summative	  
evaluation	  for	  the	  inclusion	  of	  Comments	  where	  the	  evaluator	  may	  provide	  
further	  information.	  	  At	  the	  end	  of	  the	  summative	  evaluation	  there	  is	  a	  section	  
for	  comments	  on	  Targets	  for	  Growth.	  
	  
Assessment	  4	  Initial	  Programs:	  	  Assessment	  of	  Effect	  on	  Student	  Learning	  
	  
Focus	  Area	  E:	  ANALYSIS	  OF	  ASSESSMENT	  PROCEDURES	  of	  the	  KPTP	  provides	  
evidence	  that	  our	  teacher	  candidates	  understand	  and	  use	  formal	  and	  informal	  
assessment	  strategies	  to	  evaluate	  and	  ensure	  the	  continual	  intellectual,	  social,	  and	  
other	  aspects	  of	  personal	  development	  of	  all	  learners.	  The	  teacher	  candidate	  
monitors	  his	  or	  her	  own	  teaching	  strategies	  and	  behavior	  in	  relation	  to	  student	  
success,	  modifying	  plans,	  and	  instructional	  approaches	  accordingly.	  	  

	  
	  
	   	  



Advanced	  Program	  Key	  Assessments	  by	  Program	  
	  

Assessment	  2:	  	  Ability	  to	  Plan	  Instruction	  
	  
Adaptive	  Special	  Education	  
	  
Assessment	  #2	  Description.	  Choose	  one	  student	  within	  your	  practicum	  placement	  who	  is	  
being	  reviewed	  for	  special	  education	  placement	  or	  who	  currently	  has	  an	  IEP	  that	  will	  soon	  
undergo	  an	  annual	  review.	  	  Write	  a	  one	  paragraph	  description	  of	  the	  student.	  	  There	  are	  7	  
major	  parts	  of	  this	  assignment.	  	  Steps	  for	  completing	  each	  part	  are	  provided.	  
1.	  Read	  Becoming	  Culturally	  Responsive	  Educators.	  Address	  how	  this	  may	  impact	  your	  
teaching	  and	  writing	  of	  the	  IEP	  (one	  page).	  

2.	  Select,	  read,	  and	  interpret	  assessment	  information	  in	  order	  to	  develop	  a	  profile	  of	  the	  
student's	  skills	  and	  ability	  levels.	  	  Use	  recent	  testing	  results	  (within	  one	  year	  of	  testing).	  	  
Utilize	  at	  least	  one	  norm-‐referenced	  and	  one	  informal	  measure.	  	  Write	  a	  brief	  summary	  
of	  the	  test	  results,	  identifying	  the	  strengths	  and	  concerns	  for	  the	  student	  making	  sure	  to	  
include	  cultural	  variables	  that	  may	  influence	  any	  aspect	  of	  the	  comprehensive	  evaluation.	  	  
Consider	  the	  social,	  communicative,	  behavioral	  and	  academic	  characteristics	  of	  the	  
student	  (one	  page).	  

3.	  Collect	  and	  analyze	  written	  products	  and/or	  data	  on	  the	  student's	  performance	  in	  two	  of	  
the	  following	  domains:	  social,	  communicative,	  behavioral	  and/or	  academic	  areas	  of	  
concern	  over	  a	  1-‐2	  week	  period.	  	  Summarize	  your	  findings	  and	  compare	  with	  the	  
assessment	  results	  (1-‐2	  pages).	  

4.	  Utilize	  or	  create	  a	  checklist	  based	  on	  targeted	  setting	  demands	  for	  the	  student.	  	  Perform	  
an	  observation	  of	  the	  student	  in	  his/her	  typical	  setting	  and	  complete	  the	  checklist	  to	  
determine	  functioning	  and	  performance	  levels.	  Summarize	  your	  observation	  and	  relate	  
your	  findings	  to	  the	  assessment	  and	  data	  results	  (1	  page).	  

5.	  Develop	  an	  example	  of	  2	  IEP	  goals	  (2	  objectives	  each)	  for	  the	  student	  that	  addresses	  the	  
skill	  deficit	  areas	  found	  within	  the	  assessments,	  data	  collection,	  and	  observations	  
performed.	  

6.	  Pick	  one	  goal	  and	  one	  objective	  from	  the	  student's	  IEP.	  	  Develop	  a	  2	  page	  instructional	  
plan,	  which	  includes	  appropriate	  accommodations	  and	  modifications,	  as	  well	  as	  data	  
collection	  systems,	  for	  addressing	  the	  goal	  and	  for	  teaching	  the	  appropriate	  skills	  in	  a	  
culturally	  relevant	  manner	  using	  best	  practice	  strategies.	  

7.	  	  At	  the	  end	  of	  the	  semester	  provide	  a	  final	  report	  regarding	  the	  present	  levels	  of	  the	  two	  
target	  goals	  and	  provide	  recommendations	  for	  further	  instruction	  and	  work	  on	  those	  
skill	  areas.	  

	  
Functional	  Special	  Education	  
	  
The	  Advanced	  Functional	  Practicum	  Summative	  Evaluation	  is	  conducted	  as	  part	  of	  SPED	  
742:	  	  Methods—Life	  Skills	  and	  Community-‐Based	  Instruction,	  taken	  in	  the	  early	  point	  of	  the	  
candidate’s	  program.	  	  The	  focus	  of	  this	  assignment	  is	  to	  plan	  the	  instructional	  program	  of	  a	  
learner	  with	  significant	  disabilities	  that	  provides	  access	  to	  the	  general	  educational	  
curriculum,	  while	  addressing	  the	  unique	  student	  learning	  needs.	  	  This	  assessment	  targets	  
Standard	  4:	  The teacher of learners with functional curriculum needs demonstrates knowledge 
of general education curriculum, transition, developmentally appropriate needs and practices, 
and skill in planning and implementing instruction.	  
	  



Using	  the	  Kansas	  State	  Extended	  Standards	  as	  a	  guide,	  candidates	  complete	  the	  Kansas	  
Sample	  Individualized	  Education	  Program	  (IEP)	  form	  to	  address	  steps	  in	  the	  IEP	  decision-‐
making	  process	  that	  will	  lead	  to	  the	  portion	  of	  a	  student’s	  IEP	  that	  describes	  his	  or	  her	  
involvement	  in	  the	  general	  education	  curriculum.	  The	  first	  half	  of	  the	  assignment	  that	  is	  
assessed	  using	  a	  rubric	  requires	  candidates	  to	  identify	  present	  levels	  of	  educational	  
performance;	  identify	  supplementary	  aids	  and	  services	  to	  enable	  the	  child	  to	  be	  educated	  in	  
the	  general	  classroom	  and	  to	  be	  involved	  with	  and	  progress	  in	  the	  general	  curriculum;	  
identify	  universal	  design	  features	  that	  will	  promote	  access	  to	  the	  general	  curriculum,	  
including	  at	  least	  one	  curriculum	  adaptation	  and	  one	  curriculum	  augmentation;	  identify	  
assistive	  and	  educational	  technology	  to	  promote	  involvement	  and	  progress	  in	  the	  general	  
curriculum;	  and	  identify	  related	  services	  needed	  to	  promote	  student	  progress	  in	  the	  general	  
curriculum.	  	  The	  second	  half	  involves	  the	  completion	  of	  the	  Kansas	  IEP,	  with	  particular	  
focus	  on	  the	  goals	  and	  objectives	  section.	  	  All	  goals	  and	  objectives	  need	  to	  contain	  the	  four	  
components	  identified	  by	  the	  ABCDs	  of	  goal	  writing	  (audience,	  behavioral	  performance,	  
conditions,	  &	  degree	  of	  proficiency).	  	  The	  assessment	  requires	  the	  candidate	  to	  generate	  at	  
least	  4	  goals	  with	  at	  least	  2	  objectives	  each.	  
A	  5-‐point	  rubric	  is	  used	  to	  assess	  for	  knowledge	  and	  skills	  associated	  with	  effective	  
knowledge of general education curriculum, transition, developmentally appropriate needs and 
practices, and skill in planning and implementing instruction.	  	  The	  highest	  possible	  score	  is	  a	  
32;	  representing	  receiving	  the	  highest	  score	  of	  4	  across	  all	  8	  assessment	  components:	  	  
1.	  Summary	  of	  Student’s	  Present	  Levels	  of	  Performance	  
2. Determination of needed Supplementary Aids and Services 
3. Identification of Universal Design for Learning (UDL) features; 
4. Design and identification of Curriculum Adaptations;	  
5. Design and identification of Curriculum Augmentations; 
6.	  	  Identification	  of	  needed	  Assistive	  Technology;	  
7.	  Identification	  of	  specially	  designed	  instruction	  (instructional	  strategies);	  and	  
8.	  Long-‐term	  instructional	  goals	  and	  objectives	  derived	  from	  planning	  process.\	  
	  
SPED	  742:	  Methods	  and	  Assessment	  in	  Life	  Skills	  and	  Community	  Based	  Instruction	  is	  the	  
course	  containing	  this	  assessment.	  	  Candidate	  performance	  is	  assessed	  with	  the	  standard	  5-‐
degree	  rubric	  as	  follows:	  excellent	  (4	  points/A	  grade),	  good	  (3	  points/A-‐/B+	  grade),	  
adequate	  (2	  points	  B/B-‐	  grade),	  less	  than	  adequate	  (1	  point/C	  grade,	  incomplete	  or	  
inadequate	  (0	  points/D	  or	  F	  grade).	  
	  
Reading	  Specialist	  
	  
During	  graduate	  coursework	  in	  the	  C&I	  Master’s	  Degree	  with	  Emphasis	  in	  Reading,	  
specifically	  the	  course	  C&T	  843,	  candidates	  are	  required	  to	  complete	  a	  staffing	  and	  data	  
plan,	  thus	  meeting	  the	  requirement	  of	  an	  assessment	  measuring	  the	  candidate’s	  ability	  to	  
plan	  for	  instruction.	  	  	  
Candidates	  are	  required	  to	  include	  the	  following	  in	  their	  staffing	  and	  data	  plan:	  1)	  
information/data	  from	  initial	  student	  assessments,	  2)	  links	  to	  decision-‐making,	  and	  3)	  
references	  to	  at	  least	  three	  points/researchers	  from	  text,	  cited	  using	  APA.	  Candidates	  are	  
asked	  to	  create	  a	  power	  point	  presentation	  and	  include	  the	  following:	  	  1)	  learner	  data	  for	  
each	  assessment,	  2)	  synthesis	  of	  the	  learner’s	  assessment	  information,	  3)	  description	  of	  
learner’s	  areas	  of	  strength	  and	  areas	  of	  development,	  4)	  content	  that	  was	  prioritized	  during	  
tutoring	  sessions,	  and	  5)	  future	  plan	  based	  on	  learner	  data,	  candidate’s	  teaching	  experience,	  
and	  research.	  	  	  
	  



This	  assessment	  is	  used	  to	  ensure	  that	  candidates	  have	  the	  knowledge	  and	  skills	  to	  
effectively	  plan	  for	  instruction.	  	  The	  unit	  is	  assessed	  using	  a	  rubric	  specific	  to	  the	  task.	  	  
Candidates	  must	  earn	  a	  mean	  score	  of	  85%	  across	  all	  evaluated	  components.	  Successful	  
completion	  of	  this	  document	  is	  required	  for	  Program	  Completion	  and	  for	  Recommendation	  
for	  licensure.	  
	  
The	  scale	  rates	  each	  candidate’s	  performance	  using	  the	  following	  descriptors:	  	  
unsatisfactory,	  developing,	  proficient,	  and	  exemplary.	  	  Unsatisfactory	  is	  described	  for	  each	  
indicator	  as	  “Not	  ready	  to	  assume	  responsibility	  for	  reading	  instruction.”	  	  Developing	  is	  
described	  for	  each	  indicator	  as	  “Currently	  developing	  expected	  skills.”	  Proficient	  is	  
described	  for	  each	  indicator	  as	  “Meets	  expected	  skills	  of	  a	  reading	  teacher.”	  Exemplary	  is	  
described	  for	  each	  indicator	  as	  “Exceeds	  expected	  skills	  of	  a	  reading	  teacher.”	  	  The	  evaluator	  
assesses	  the	  candidate’s	  performance	  as	  a	  beginning	  reading	  teacher	  as	  opposed	  to	  that	  of	  
an	  accomplished	  and	  experienced	  reading	  teacher.	  A	  mean	  score	  of	  85%	  is	  required	  for	  a	  
candidate	  to	  pass	  this	  assessment.	  	  	  
	  
This	  assessment	  aligns	  with	  Reading	  Specialist	  Standards	  2,	  3,	  and	  5.	  	  	  
Standard	  #2:	  The	  reading	  specialist	  demonstrates	  the	  use	  of	  a	  wide	  range	  of	  instructional	  
practices,	  approaches,	  methods	  and	  curriculum	  materials	  to	  support	  reading	  and	  writing	  
instruction.	  	  
Standard	  #3:	  The	  reading	  specialist	  demonstrates	  the	  use	  of	  a	  variety	  of	  assessment	  tools	  
and	  practices	  to	  plan	  and	  evaluate	  effective	  literacy	  instruction.	  
Standard	  #5:	  The	  reading	  specialist	  demonstrates	  the	  importance	  and	  responsibility	  of	  
continuing	  professional	  development	  in	  increasing	  the	  knowledge	  and	  skills	  required	  for	  
teaching	  all	  students	  to	  read	  and	  write	  effectively.	  	  
	  
ESOL	  
	  
Course	  Final	  Project	  -‐	  INSTRUCTIONAL	  UNIT	  	  
	  
Description	  
	  
The	  purpose	  of	  the	  Instructional	  Unit	  assignment	  is	  for	  teachers	  of	  English	  Language	  
Learners	  (ELLs)	  to	  demonstrate	  their	  ability	  to	  design	  a	  series	  of	  lessons	  that	  incorporates	  
strategies	  for	  making	  content	  comprehensible	  for	  ELLs	  and	  to	  assist	  them	  in	  developing	  
academic	  proficiency	  in	  English.	  	  To	  make	  this	  assignment	  relevant,	  candidates	  choose	  
themes	  that	  are	  drawn	  from	  a	  content-‐area	  textbook	  currently	  in	  use	  in	  their	  school	  or	  from	  
a	  children’s	  reader	  and/or	  adolescent	  novel	  that	  is	  a	  required	  part	  of	  the	  curriculum	  and	  
create	  a	  series	  of	  lessons	  using	  a	  Specially	  Designed	  Academic	  Instruction	  for	  English	  
(SDAIE)	  planning	  model	  based	  on	  the	  work	  of	  Echevarria,	  Vogt,	  and	  Short	  (2004).	  
	  
This	  assignment	  is	  the	  culminating	  project	  for	  the	  TESOL	  Methods	  course	  and	  requires	  
candidates	  to	  adapt	  ESOL	  student	  standards	  for	  different	  levels	  of	  learners	  within	  a	  regular	  
classroom	  and	  to	  integrate	  subjects	  with	  English	  language	  instruction	  through	  effective	  
planning,	  classroom	  organization	  and	  instruction	  for	  SDAIE	  and	  ESL	  classrooms.	  	  
	  
The	  SDAIE	  planning	  model	  provides	  a	  framework	  that	  accommodates	  the	  needs	  and	  
abilities	  of	  students	  with	  varying	  levels	  of	  language	  proficiency	  and	  those	  with	  



exceptionalities.	  In	  addition,	  a	  thematically	  organized	  curriculum	  supports	  explicit	  teaching	  
of	  direct	  and	  indirect	  learning	  strategies.	  
	  
The	  SDAIE	  model	  operationalizes	  sheltered	  English	  instruction	  by	  offering	  teachers	  
guidelines	  for	  lesson	  planning	  and	  implementation	  that	  align	  with	  grade-‐level	  content	  AND	  
ESOL	  standards.	  As	  such,	  the	  Instructional	  Unit	  project	  demonstrates	  the	  extent	  to	  which	  
candidates	  employ	  national	  and	  state	  standards	  as	  organizing	  principles	  for	  the	  
development	  of	  authentic	  materials	  and	  the	  implementation	  of	  teaching	  strategies	  that	  
promote	  the	  full	  participation	  of	  ELLs	  in	  PK-‐12	  classrooms,	  including	  those	  with	  
exceptionalities.	  	  
	  
School	  Psych	  
	  
PSYCHOEDUCATIONAL	  CONSULTATION	  FIELD	  PROJECT	  
	  
DESCRIPTION:	  The	  Psychoeducational	  Consultation	  Field	  Project	  is	  designed	  to	  give	  the	  
candidate	  experience	  in	  consulting	  with	  a	  teacher	  who	  has	  an	  identified	  problem	  with	  a	  
student,	  group	  of	  students	  or	  the	  whole	  class.	  The	  focus	  of	  the	  project	  is	  on	  the	  provision	  of	  
indirect	  (through	  the	  teacher	  to	  the	  child)	  services.	  The	  consultant	  (i.e.	  the	  candidate)	  meets	  
with	  the	  teacher	  up	  to	  four	  times	  to	  collect	  information	  and	  discuss	  the	  problem	  and	  
collaboratively	  develop	  a	  solution.	  Any	  type	  of	  problem	  can	  be	  selected.	  	  Problems	  include	  
cognitive,	  academic,	  adaptive,	  behavioral,	  social,	  and	  emotional,	  with	  the	  focus	  on	  learning	  
problems.	  The	  consultant	  uses	  an	  ecobehavioral	  model	  for	  consultation	  and	  employs	  
(wherever	  possible)	  a	  functional	  behavior	  assessment	  related	  to	  the	  referral	  problem.	  In	  
addition,	  the	  consultant	  collects	  baseline	  data	  related	  to	  the	  case	  through	  direct	  
observations	  of	  the	  child(ren),	  ratings	  of	  the	  teacher,	  and/or	  interviews	  with	  the	  teacher.	  
After	  the	  data	  has	  been	  collected,	  the	  consultant	  and	  teacher	  collaboratively	  plan	  a	  possible	  
solution	  to	  resolve	  the	  problem.	  Interventions	  are	  developed	  and	  implemented	  and	  the	  
teacher	  and/or	  consultant	  continue	  to	  collect	  data	  (i.e.	  monitor	  the	  student's	  or	  students'	  
progress)	  and	  eventually	  evaluate	  the	  effectiveness	  of	  the	  interventions.	  Once	  the	  project	  is	  
complete,	  each	  consultant	  must	  develop	  a	  detailed	  plan	  for	  continued	  development	  of	  their	  
consultation	  skills,	  including	  goals,	  skills,	  timeline,	  and	  methods	  of	  evaluating	  the	  
effectiveness	  of	  their	  continued	  experience	  and	  training	  in	  consultation.	  The	  
Psychoeducational	  Consultation	  Project	  is	  completed	  as	  a	  field	  project	  in	  PRE	  965	  
Foundations	  of	  Consultation	  during	  the	  spring	  semester	  of	  the	  candidates’	  first	  year	  in	  the	  
program.	  The	  data	  from	  the	  project	  are	  presented	  in	  the	  class	  along	  with	  a	  paper	  
summarizing	  the	  project.	  The	  paper	  is	  analyzed	  for	  quality	  on	  a	  5-‐point	  (0	  =	  Missing,	  1	  =	  
Poor,	  2	  =	  Good,	  3	  =	  Very	  Good,	  and	  4	  =	  Exceptional)	  scale	  using	  the	  Field	  Project	  
Presentation	  and	  Paper	  Summary	  form.	  The	  candidate's	  work	  on	  the	  field	  project	  is	  
assessed	  in	  five	  areas	  (i.e.	  Background	  Information,	  Consultation	  Process,	  Intervention	  
Implementation,	  Evaluation,	  and	  Summary	  and	  Professional	  Development).	  Candidates	  are	  
expected	  to	  earn	  a	  rating	  above	  1.0	  in	  each	  of	  the	  five	  areas.	  The	  Psychoeducational	  
Consultation	  Field	  Project	  aligns	  with	  KSDE	  School	  Psychologists	  and	  KU	  School	  Psychology	  
Program	  Standards	  2,	  3,	  and	  4.	  
	  
Building	  Leadership:	  
	  
Assessment	  #2:	  Assessment	  of	  candidate	  ability	  to	  develop	  supervisory	  plan	  for	  classroom-‐
based	  instruction	  



ELPS	  853:	  Staff	  Evaluation	  and	  Development-‐Applying	  Standard	  2	  to	  Clinical	  
Supervision/Evaluation	  Project	  
	  
The	  purpose	  of	  the	  course	  “is	  based	  on	  clinical,	  empirical	  and	  theoretical	  information	  
related	  to	  effective	  teacher	  evaluation	  behavior	  from	  an	  administration	  perspective.	  	  It	  is	  
intended	  to	  provide	  exposure	  to	  competencies	  essential	  to	  effective	  evaluation	  of	  teaching	  
performance.”	  	  (Source:	  Syllabus)	  In	  the	  clinical	  supervision/evaluation	  project,	  candidates	  
are	  required	  to	  conduct	  a	  goal	  setting	  conference,	  establish	  improvement	  goals	  with	  
teachers,	  conduct	  a	  series	  of	  observations	  where	  data	  is	  collected,	  and	  conduct	  a	  feedback	  
conference	  with	  the	  teachers.	  A	  four	  point	  rubric	  is	  used	  to	  evaluate	  the	  project;	  the	  points	  
range	  from	  Fail	  to	  High	  Pass.	  	  	  
	  
This	  project	  addresses	  the	  following	  KSDE	  Standard:	  Standard	  #2	  (promotes	  the	  success	  of	  
all	  students	  by	  advocating,	  nurturing,	  and	  sustaining	  a	  building	  climate	  and	  instructional	  
programs	  conducive	  to	  student	  learning	  and	  staff	  professional	  growth),	  Knowledge	  
Indicators	  #	  1,	  3,	  and	  5	  	  	  
 
1. The building level administrator understands principles of effective instruction for regular 

education students and students with exceptionalities.  
3.  The building level administrator understands adult learning and results-based professional 

development models.  
5.  The building level administrator understands the principles of instructional strategies and 

curriculum development for exceptional children.  
	  
District	  Leadership:	  
	  
Assessment	  #2:	  Assessment	  of	  candidate	  ability	  to	  design,	  align,	  and	  evaluate	  curriculum,	  
and	  guide	  professional	  learning	  
ELPS	  956:	  District	  Leadership-‐Applying	  Standards	  1,	  2,	  3,	  and	  5	  to	  District	  Leadership	  Final	  
Case	  Study	  
	  
This	  course	  is	  the	  first	  in	  a	  series	  of	  courses	  and	  clinical	  experiences	  designed	  to	  prepare	  a	  
candidate	  to	  provide	  leadership	  in	  a	  school	  district.	  	  By	  the	  end	  of	  this	  course,	  candidates	  
should	  be	  able	  to	  understand	  the	  connectivity	  and	  importance	  of	  organizational	  culture,	  
vision,	  and	  leadership,	  demonstrate	  the	  connectivity	  of	  district	  leadership	  and	  planning	  
functions	  to	  student	  achievement	  for	  all	  students,	  understand	  the	  management	  of	  system	  
operations	  including	  human	  resources,	  understand	  the	  role	  of	  communications	  with	  various	  
publics,	  understand	  leadership	  qualities,	  purposes,	  values,	  and	  ethics,	  understand	  the	  role	  
of	  politics	  in	  school	  governance,	  and	  apply	  the	  ISLLC/KSDE	  Standards	  to	  selected	  situations.	  
(Source:	  Syllabus)	  
	  
In	  the	  District	  Leadership	  Final	  Case	  Study	  analysis,	  candidates	  are	  required	  to	  analyze	  a	  
major	  case	  study	  that	  focuses	  on	  improving	  instruction	  from	  the	  school	  district	  perspective.	  	  
The	  attached	  standards-‐based	  rubric	  is	  used	  for	  assessing	  this	  case	  study	  analysis.	  	  	  
This	  case	  study	  addresses	  the	  following	  KSDE	  Standards:	  
	  
Standard	  1:	  Vision/Solution	  Development,	  including	  ISLLC	  Standards	  
Standard	  2:	  Curriculum	  and	  Instruction	  
Standard	  3:	  Management	  Functions	  
Standard	  5:	  Ethics	  



Assessment	  3:	  	  Clinical	  Experience	  
	  
Adaptive	  Special	  Education	  
	  
ASSESSMENT:	  Advanced	  Practicum	  Summative	  Evaluation	  is	  an	  assessment	  of	  how	  the	  
candidate	  performs	  daily	  in	  their	  practicum	  setting.	  	  It	  is	  a	  summative	  assessment	  by	  the	  
Cooperating	  Teacher	  using	  the	  Summative	  evaluation	  form	  or	  by	  the	  University	  Supervisor	  
if	  the	  advanced	  practicum	  occurs	  in	  the	  student’s	  classroom	  (on	  the	  job).	  	  	  
The	  Summative	  evaluation	  assesses	  the	  candidate	  across	  KSDE	  standards	  2-‐8:	  	  	  
Standard	  #2	  The	  teacher	  of	  students	  with	  adaptive	  learning	  needs	  demonstrates	  an	  
understanding	  of	  learners'	  diversity	  and	  provides	  support	  for	  students'	  cognitive,	  physical,	  
social,	  emotional	  and	  career	  development.	  
Standard	  #3	  The	  teacher	  of	  students	  with	  adaptive	  special	  education	  needs	  demonstrates	  
assessment,	  diagnosis,	  and	  evaluation	  knowledge	  and	  skills.	  
Standard	  #4	  The	  teacher	  of	  students	  with	  adaptive	  learning	  needs	  demonstrates	  
knowledge	  and	  skill	  in	  planning	  and	  implementing	  effective	  instruction	  based	  upon	  
knowledge	  of	  the	  subject	  matter,	  student,	  community,	  and	  curriculum	  goals.	  
Standard	  #5	  The	  teachers	  of	  students	  with	  adaptive	  learning	  needs	  promotes	  learning	  by	  
providing	  planned,	  orderly,	  supportive	  environments	  that	  encourage	  participation	  of	  
individuals	  with	  adaptive	  learning	  needs.	  
Standard	  #6	  The	  teacher	  of	  students	  with	  adaptive	  learning	  needs	  demonstrates	  
knowledge	  and	  skill	  in	  managing	  behavior,	  facilitating	  problem-‐solving,	  developing	  social	  
skills	  and	  promoting	  self-‐advocacy	  of	  students	  with	  adaptive	  learning	  needs.	  
Standard	  #7	  The	  teacher	  of	  students	  with	  adaptive	  learning	  needs	  demonstrates	  effective	  
communication	  and	  collaboration	  skills	  and	  knowledge	  related	  to	  individuals	  with	  adaptive	  
learning	  needs.	  
Standard	  #8	  The	  teacher	  of	  students	  with	  adaptive	  learning	  needs	  demonstrates	  
professionalism	  and	  ethical	  knowledge	  and	  skills	  related	  to	  students	  with	  adaptive	  learning	  
needs.	  
Performance	  that	  addresses	  each	  standard	  is	  rated	  on	  a	  4	  point	  scale,	  and	  the	  mean	  of	  the	  
candidate’s	  performance	  across	  all	  six	  standards	  is	  computed	  and	  reported.	  
	  
Functional	  Special	  Education	  
	  
The	  assessment	  targeting	  candidate	  knowledge	  and	  skills	  applied	  to	  practice	  occurs	  at	  the	  
completion	  of	  SPED	  875:	  Advanced	  Practicum	  in	  Functional	  Program.	  SPED	  875	  is	  a	  3	  credit	  
hour	  course	  for	  the	  graduate	  student	  who	  is	  seeking	  teaching	  licensure	  in	  the	  functional	  
area.	  The	  practicum	  is	  completed	  under	  the	  supervision	  of	  a	  special	  education	  teacher	  who	  
is	  qualified	  and	  licensed	  to	  teach	  in	  the	  functional	  area.	  	  For	  the	  purpose	  of	  this	  assessment,	  
the	  Practicum	  Student	  Summative	  Observation	  Evaluation	  is	  used	  as	  the	  Final	  
Summative	  Evaluation	  reflecting	  the	  OVERALL	  clinical	  experience	  and	  for	  the	  Functional	  
Endorsement	  program,	  addresses	  KSDE	  Standards	  3,	  4,	  5,	  6	  ,	  7,	  and	  8.	  Because	  	  
SPED	  875	  is	  the	  ADVANCED	  practicum,	  candidates	  are	  expected	  to	  demonstrate	  all	  
competencies	  at	  the	  skilled/exemplary	  levels.	  	  The	  5-‐point	  scale	  includes:	  0	  =	  not	  exhibited,	  
1=Needs	  Improvement:	  Not	  ready	  to	  assume	  responsibility	  for	  classroom.	  Practicum	  
teacher	  showed	  initiative	  to	  implement	  but	  was	  unsuccessful;	  2=Developing:	  Currently	  
developing	  expected	  beginning	  skills.	  Practicum	  teacher	  shows	  an	  understanding	  of	  the	  
concept	  and	  regularly	  attempts/implements	  but	  is	  not	  consistently	  effective;	  3=Skilled:	  



Meets	  Expected	  skills	  of	  a	  beginning	  teacher;	  and	  4=Exemplary:	  Exceeds	  expected	  skills	  of	  
beginning	  teacher.	  Practicum	  teacher	  consistently	  implements/demonstrates	  successfully	  	  	  
	  
The	  assessment	  is	  aligned	  with	  each	  of	  the	  KSDE	  PERFORMANCE	  Standards	  and	  describes	  
the	  specific	  skills	  and	  performance	  required	  for	  each	  standard.	  For	  example,	  for	  the	  KSDE	  
Standard	  3:	  The	  teacher	  of	  students	  with	  functional	  curriculum	  needs	  demonstrates	  
effective	  educational	  assessment,	  diagnosis,	  and	  evaluation	  knowledge	  and	  skills,	  the	  
specific	  KSDE	  Performance	  standards/skills	  evaluated	  by	  the	  summative	  evaluation	  
include:	  (a)	  Selects,	  administers,	  and	  interprets	  formal	  and	  informal	  assessment	  
instruments;	  (b)	  Uses	  systematic	  observation	  of	  learner	  and	  social	  behavior	  in	  a	  variety	  of	  
educational	  and	  community	  settings.	  (c)	  Uses	  assessment	  information	  in	  making	  eligibility,	  
program,	  services	  and	  placement	  decisions	  for	  individuals;	  (d)	  Uses	  performance	  data	  and	  
information	  from	  stakeholders	  to	  make	  or	  suggest	  modifications	  in	  programming;	  (e)	  
Interprets	  reports	  and	  uses	  assessment	  and	  evaluation	  results	  in	  developing	  Individualized	  
Family	  Service	  Plans/	  Individualized	  Education	  Plans	  (IFSPs/IEPs)	  as	  a	  member	  of	  a	  
multidisciplinary	  team;	  (f)	  Uses	  assessment	  and	  evaluation	  results	  to	  identify	  supports	  
needed	  for	  success	  in	  the	  least	  restrictive	  educational	  environments	  and/or	  appropriate	  
community	  settings.	  	  ADDITIONAL	  competencies	  evaluated	  for	  this	  standard	  include:	  (a)	  
Selects	  and	  develops	  appropriate	  methods	  to	  assess	  student	  learning	  (social,	  behavioral,	  
communicative	  and	  academic)	  using	  other	  data	  collection	  techniques	  besides	  permanent	  
product	  (e.g.,	  time	  interval,	  frequency	  counts);	  (b)	  Shows	  ability	  to	  collect	  and	  analyze	  data,	  
represent	  it	  for	  IEP	  team	  understanding,	  and	  make	  recommendations	  for	  future	  
programming.	  (c)	  Throughout	  lesson	  instruction	  demonstrates	  ongoing	  informal	  
assessment	  strategies	  to	  monitor	  student	  learning	  and	  spontaneously	  adapts	  lesson	  
appropriately;	  (d)	  Plans	  strategically	  for	  data	  collection	  (a	  head	  of	  time,	  as	  indicated	  in	  
formal	  lesson	  plan);	  (e)	  Analyzes	  and	  uses	  data	  for	  educational	  decision	  making;	  and	  (f)	  
Able	  to	  evaluate	  students’	  assistive	  technology	  needs	  and	  provide	  a	  spectrum	  of	  low	  to	  high	  
tech	  devices.	  For	  each	  of	  the	  targeted	  KSDE	  Standards	  (3-‐8),	  the	  evaluation	  is	  equally	  
detailed	  (see	  Attached	  Assessment).	  	  
	  
Reading	  Specialist	  
	  
As	  part	  of	  their	  licensure	  program,	  candidates	  are	  required	  to	  successfully	  complete	  C	  &	  T	  
841:	  Practicum	  for	  Emergent	  and	  Beginning	  Readers.	  One	  requirement	  of	  this	  course	  is	  for	  
the	  candidate	  to	  prepare	  a	  case	  study,	  which	  documents	  his/her	  work	  with	  a	  learner	  in	  first	  
or	  second	  grade	  who	  is	  a	  beginning	  reader.	  	  Specifically	  the	  rubric	  for	  the	  case	  study	  
assesses	  each	  candidate’s	  ability	  to	  1)	  present	  basic	  and	  background	  information	  on	  the	  
learner,	  2)	  assess	  learner’s	  affective	  domain	  3)	  assess	  learner’s	  word	  recognition	  in	  three	  
ways:	  sight	  words,	  phonic	  and	  structural	  analysis	  knowledge,	  and	  strategy	  use,	  4)	  assess	  
learner’s	  fluency,	  5)	  assess	  learner’s	  comprehension,	  6)	  assess	  learner’s	  listening	  
comprehension,	  7)	  summarize	  the	  tutoring	  activities	  and	  provide	  instructional	  
recommendations,	  and	  8)	  demonstrate	  a	  high	  quality	  of	  writing	  and	  readability	  of	  the	  
report.	  	  	  
	  
The	  scale	  rates	  each	  candidate’s	  performance	  using	  the	  following	  descriptors:	  	  less	  than	  
acceptable,	  moderately	  acceptable	  to	  acceptable,	  and	  very	  good	  to	  exceptional.	  	  	  Less	  than	  
acceptable	  is	  described	  for	  each	  indicator	  as	  “Not	  ready	  to	  assume	  responsibility	  for	  reading	  
instruction.”	  	  Moderately	  acceptable	  to	  acceptable	  is	  described	  for	  each	  indicator	  as	  
“Currently	  developing	  expected	  skills.”	  to	  “Meets	  expected	  skills	  of	  a	  reading	  teacher.”	  Very	  



good	  to	  exceptional	  is	  described	  for	  each	  indicator	  as	  “Exceeds	  expected	  skills	  of	  a	  reading	  
teacher.”	  The	  evaluator	  assesses	  the	  candidate’s	  performance	  as	  a	  beginning	  reading	  
teacher	  as	  opposed	  to	  that	  of	  an	  accomplished	  and	  experienced	  reading	  teacher.	  A	  mean	  
score	  of	  85%	  is	  required	  for	  a	  candidate	  to	  pass	  this	  assessment.	  
	  
This	  assessment	  aligns	  with	  Reading	  Specialist’s	  Standards	  2,	  3,	  and	  4	  as	  explained	  in	  the	  
following	  section.	  
Standard	  2:	  The	  reading	  specialist	  demonstrates	  the	  use	  of	  a	  wide	  range	  of	  instructional	  
practices,	  approaches,	  methods	  and	  curriculum	  materials	  to	  support	  reading	  and	  writing	  
instruction.	  	  
Standard	  3:	  The	  reading	  specialist	  demonstrates	  the	  use	  of	  a	  variety	  of	  assessment	  tools	  and	  
practices	  to	  plan	  and	  evaluate	  effective	  literacy	  instruction.	  
Standard	  4:	  	  The	  reading	  specialist	  demonstrates	  the	  use	  of	  instructional	  practices,	  
approaches,	  and	  methods,	  curriculum	  materials,	  and	  the	  appropriate	  use	  of	  assessments	  to	  
create	  a	  literate	  environment	  that	  fosters	  effective	  reading	  and	  writing	  instruction.	  
	  
	  
ESOL	  
	  
Description	  
	  
The	  School	  of	  Education	  at	  the	  University	  of	  Kansas	  designed	  a	  Summative	  Assessment	  
instrument	  that	  is	  used	  at	  the	  end	  of	  the	  prospective	  ESOL	  teachers’	  required	  Practicum.	  	  
The	  purpose	  of	  the	  Summative	  Assessment	  is	  to	  evaluate	  the	  ESOL	  candidate’s	  overall	  
practicum	  performance	  with	  regard	  to	  specific	  knowledge	  and	  skill	  indicators.	  
	  
Alignment	  with	  KSDE	  ESOL	  Standards	  
	  
The	  summative	  assessment	  requires	  both	  a	  clinical	  supervisor	  (cooperating	  teacher)	  and	  a	  
university	  supervisor	  to	  observe	  the	  ESOL	  candidate	  and	  to	  rate	  their	  performance	  
according	  to	  24	  indicators	  that	  pertain	  to	  specific	  knowledge,	  including	  an	  understanding	  of	  
ESOL	  methodology,	  second	  language	  acquisition,	  English	  linguistic	  systems,	  intercultural	  
issues,	  language	  diagnosis	  and	  remediation,	  the	  role	  of	  literacy,	  and	  differentiation	  for	  
exceptionalities,	  as	  well	  as	  the	  candidate’s	  skills	  in	  putting	  that	  knowledge	  to	  practice.	  	  The	  
Summative	  Assessment	  instrument	  addresses	  ALL	  TEN	  of	  the	  Kansas	  Standards.	  	  
Furthermore,	  sections	  6,	  9,	  and	  10	  of	  the	  Summative	  Assessment	  provide	  cooperating	  
teachers	  of	  the	  ESOL	  practicum	  candidates	  the	  opportunity	  to	  evaluate	  their	  knowledge	  and	  
skills	  with	  regard	  to	  student	  performance,	  thereby	  provide	  additional	  data	  on	  our	  ESOL	  
candidates’	  impact	  on	  student	  learning.	  
	  
School	  Psych	  
	  
PRACTICUM	  FIELD	  PLACEMENT	  EVALUATION	  FORM	  
	  
DESCRIPTION:	  The	  Practicum	  Field	  Placement	  Evaluation	  Form	  is	  completed	  by	  the	  field	  
supervisor	  at	  the	  end	  of	  the	  fall	  and	  spring	  semesters	  of	  the	  year	  that	  the	  candidate	  is	  on	  
practicum	  in	  the	  schools.	  The	  field	  supervisor	  ratings	  are	  designed	  to	  provide	  feedback	  on	  
the	  candidate's	  skills	  and	  abilities	  demonstrated	  on	  the	  KSDE	  School	  Psychologists	  
Standards	  1-‐11	  during	  the	  school-‐based	  practicum.	  The	  Practicum	  Field	  Placement	  



Evaluation	  Form	  consists	  of	  a	  5-‐point	  (1=	  Novice,	  2	  =	  Intermediate,	  3	  =	  Competent,	  4	  =	  
Proficient,	  and	  5	  =	  Exemplary)	  scale	  used	  by	  the	  field	  supervisor,	  a	  licensed	  school	  
psychologist,	  to	  rate	  the	  candidate's	  performance	  at	  the	  end	  of	  the	  fall	  and	  spring	  terms.	  The	  
candidate	  is	  rated	  on	  the	  KSDE	  School	  Psychologists	  Standards	  1-‐11.	  Candidates	  are	  
expected	  to	  earn	  a	  mean	  score	  of	  2.0	  (intermediate)	  or	  higher	  on	  each	  standard	  by	  the	  end	  
of	  the	  spring	  term	  of	  their	  school-‐based	  practicum.	  
	  
SPECIFICITY	  AND	  ALIGNMENT	  TO	  STANDARDS:	  As	  can	  be	  seen	  on	  the	  Practicum	  Field	  
Placement	  Evaluation	  Form,	  the	  domains	  to	  be	  rated	  correspond	  exactly	  to	  the	  KSDE	  School	  
Psychologists	  Standards	  and	  the	  University	  of	  Kansas	  School	  Psychology	  Standards	  1-‐11.	  
	  
	  
Building	  Leadership:	  
	  
Assessment	  #3-‐Clinical	  Experience	  
Building	  Level	  Field	  Experience:	  Applying	  all	  KSDE	  Standards	  to	  the	  Field	  Experience	  	  
	  
The	  purpose	  of	  this	  course	  is	  to	  provide	  the	  opportunity	  for	  the	  candidates	  to	  develop	  major	  
skills	  for	  building	  leadership	  on	  site	  working	  with	  an	  on-‐site	  clinical	  supervisor	  and	  the	  
university	  supervisor.	  	  The	  prospective	  building	  leader	  practices	  the	  skills,	  knowledge,	  and	  
attitudes	  developed	  through	  the	  classroom	  portion	  of	  the	  licensure	  program.	  	  The	  field	  
experience	  links	  theory	  to	  practice,	  develops	  perspective	  in	  the	  context	  of	  a	  school,	  and	  
prepares	  the	  candidate	  for	  licensure.	  	  (Source:	  Syllabus)	  	  
	  
The	  university	  supervisor	  completes	  the	  standards-‐based	  Building	  Leadership	  Field	  
Experience	  Evaluation	  rubric	  at	  the	  end	  of	  this	  field	  experience.	  	  The	  rubric	  is	  organized	  into	  
six	  sections,	  each	  section	  addressing	  one	  of	  the	  six	  KSDE	  standards	  for	  building	  leadership.	  	  
Within	  each	  section,	  the	  standard	  is	  further	  analyzed	  by	  using	  three	  categories	  reflective	  of	  
the	  standard	  content.	  	  	  Each	  candidate	  is	  assessed	  using	  a	  scale	  from	  0	  to	  10	  (Unacceptable	  
to	  Target).	  
	  
District	  Leadership:	  
	  
Assessment	  #3:	  Assessment	  of	  clinical	  experience	  
District	  Level	  Field	  Experience:	  Applying	  all	  KSDE	  Standards	  to	  the	  Field	  Experience	  
	  
The	  purpose	  of	  this	  course	  is	  to	  provide	  the	  opportunity	  for	  the	  candidates	  to	  develop	  major	  
skills	  for	  district	  leadership	  on	  site	  working	  with	  an	  on-‐site	  clinical	  supervisor	  and	  the	  
university	  supervisor.	  	  The	  prospective	  district	  leader	  will	  practice	  the	  skills,	  knowledge,	  
and	  attitudes	  developed	  through	  the	  classroom	  portion	  of	  the	  licensure	  program.	  	  The	  field	  
experience	  links	  theory	  to	  practice,	  develops	  perspective	  in	  the	  context	  of	  a	  school	  district,	  
and	  prepares	  the	  candidate	  for	  licensure.	  	  (Source:	  Syllabus)	  
	  
The	  university	  supervisor	  completes	  the	  standards-‐based	  District	  Leadership	  Field	  
Experience	  evaluation.	  	  The	  rubric	  is	  organized	  into	  six	  sections,	  each	  section	  addressing	  
one	  of	  the	  six	  KSDE	  standards	  of	  district	  leadership.	  	  Within	  each	  section,	  the	  standard	  is	  
further	  analyzed	  by	  using	  three	  categories	  reflective	  of	  the	  standard	  content.	  	  Each	  
candidate	  is	  assessed	  using	  a	  scale	  from	  0	  to	  10	  (Unacceptable	  to	  Target)	  with	  5	  
representing	  Emerging,	  8	  representing	  Acceptable,	  and	  9	  reflecting	  Accomplished.	  



	  
	  
	  
Assessment	  4:	  	  Impact	  on	  Student	  Learning	  
	  
Adaptive	  Special	  Education	  
	  
ASSESSMENT:	  Impact	  on	  Student	  Learning	  Project	  is	  a	  project-‐based	  assessment	  based	  
upon	  the	  completion	  of	  a	  practicum	  assignment	  (Fall	  2009-‐Spring	  2011)	  within	  the	  SPED	  
875	  Advanced	  Practicum	  portfolio	  (a	  notebook	  of	  assignments	  that	  the	  practicum	  student	  
completes	  to	  demonstrate	  competency	  in	  KSDE	  Standard	  #3	  The	  teacher	  of	  students	  with	  
adaptive	  special	  education	  needs	  demonstrates	  assessment,	  diagnosis,	  and	  evaluation	  
knowledge	  and	  skills).	  	  Since	  Fall	  2011,	  this	  assignment	  is	  completed	  within	  the	  SPED	  775	  
Initial	  Practicum.	  	  The	  assignment	  description	  is	  as	  follows:	  
	  	  
Standard	  #3	  
The	  teacher	  of	  students	  with	  adaptive	  special	  education	  needs	  demonstrates	  
assessment,	  diagnosis,	  and	  evaluation	  knowledge	  and	  skills.	  
Identify	  2	  sets	  of	  assessments	  including	  one	  norm-‐referenced,	  one	  criterion-‐referenced,	  and	  
one	  informal	  measure	  for	  each	  of	  the	  domains	  of	  reading	  and	  math.	  You	  will	  identify	  1	  set	  of	  
assessment	  for	  behavior/social	  domain.	  	  This	  means	  you	  will	  construct	  an	  outline	  of	  each	  
assessment	  that	  includes:	  a)	  the	  purposes	  of	  the	  assessment	  b)	  areas/domains	  measured	  by	  
the	  assessment	  c)	  means	  of	  administration	  (who	  can	  administer,	  setting,	  length	  of	  time,	  
method	  of	  student	  response)	  d)	  strengths	  and	  weaknesses	  e)	  what	  useful	  information	  this	  
assessment	  gives	  you	  about	  a	  student.	  Essentially	  you	  are	  reviewing	  and	  reporting	  on	  9	  
assessments	  (Suggested	  length:	  3	  pages).	  
	  	  
Candidate’s	  performance	  is	  assessed	  on	  a	  5-‐point	  scale,	  as	  shown	  in	  the	  attached	  rubric.	  	  
Ratings	  are	  from	  0=No	  or	  incoherent	  demonstration	  to	  4=Excellent	  demonstration	  on	  first	  
submission.	  
	  
Functional	  Special	  Education	  
	  
Assessment	  of	  Candidate	  Effect	  on	  Student	  Learning	  is	  based	  upon	  the	  completion	  of	  two	  
practicum	  assignments	  within	  the	  SPED	  875	  Advanced	  Practicum	  portfolio	  (a	  notebook	  of	  
assignments	  that	  the	  practicum	  candidate	  completes	  to	  demonstrate	  competency	  in	  the	  
Kansas	  Standards).	  Specifically,	  these	  assignments	  are	  the	  IEP	  Project	  (Standard	  5). The 
teacher of students with functional curriculum needs promotes learning by providing planned, 
orderly, supportive environments), and	  the	  Behavioral	  Supports	  Project	  (Standard	  6:	  The 
teacher of students with functional curriculum needs demonstrates knowledge and skill in 
facilitating positive behavioral supports and developing social interaction skills).	  Beginning	  
Summer	  2012	  the	  Standard	  6	  assignment	  will	  be	  changed	  to	  a	  comprehensive	  Functional	  
Behavior	  Assessment	  and	  Behavior	  Intervention	  Plan.	  The	  same	  rubric	  is	  used	  to	  assess	  
demonstration	  of	  candidate	  effect	  on	  student	  learning.	  A	  rubric	  using	  a	  5-‐point	  scale	  (see	  
Attachment)	  is	  used	  across	  both	  projects	  to	  evaluate	  the	  thoroughness,	  research	  base,	  
understanding,	  communication,	  and	  professionalism	  of	  the	  assignment.	  The	  highest	  value	  
on	  the	  scale	  is	  4	  points	  (‘A’	  quality	  work)	  and	  indicates	  excellent	  demonstration	  on	  the	  first	  
submission;	  3	  points	  (B)	  indicates	  excellent	  demonstration	  after	  initial	  submission	  with	  
feedback,	  2	  points	  (C)	  indicates	  adequate	  demonstration,	  1	  point	  (D)	  indicates	  less	  than	  



adequate	  and	  0	  (F)	  equals	  incoherent	  or	  no	  demonstration.	   
	  
Individualized	  Educational	  Plan	  (IEP)	  –This	  assignment	  assesses	  candidate	  affect	  on	  
student	  learning	  by	  requiring	  the	  candidate	  to	  choose	  a	  student	  needing	  functional	  supports	  
from	  the	  practicum	  placement	  who	  is	  either	  being	  reviewed	  for	  special	  education	  placement	  
or	  who	  currently	  has	  an	  IEP	  that	  will	  soon	  undergo	  an	  annual	  review.	  There	  are	  8	  
component	  elements	  of	  the	  assignment	  that	  is	  assessed	  using	  the	  5-‐point	  rubric	  	  (see	  
Attachment)	  to	  evaluate	  the	  thoroughness,	  research	  base,	  understanding,	  communication,	  
and	  professionalism.	  Steps	  for	  completing	  the	  assignment	  include:	  	  	  

1. Consider	  whether	  or	  not	  overrepresentation	  could	  be	  related	  or	  relevant	  to	  this	  
student.	  Address	  why	  or	  why	  not	  (one	  page).	  	  

2. Select	  and	  interpret	  assessment	  information	  in	  order	  to	  develop	  a	  profile	  of	  the	  
student’s	  skills	  and	  ability	  levels.	  Utilize	  at	  least	  one	  norm-‐referenced	  and	  one	  
informal	  measure.	  	  Use	  recent	  testing	  results	  (within	  one	  year	  of	  testing).	  Write	  a	  
brief	  summary	  of	  the	  test	  results,	  identifying	  the	  strengths	  and	  concerns	  of	  the	  
student	  making	  sure	  to	  include	  cultural	  variables	  that	  may	  influence	  any	  aspect	  of	  
the	  comprehensive	  evaluation.	  

3. Collect	  and	  analyze	  written	  products	  and/or	  data	  on	  the	  student’s	  performance	  in	  
academic	  areas	  of	  concern	  over	  a	  1-‐2	  week	  period.	  	  Summarize	  your	  findings	  and	  
implications	  and	  compare	  with	  the	  assessment	  results.	  

4. Utilize	  or	  create	  a	  checklist	  based	  on	  targeted	  setting	  demands	  for	  the	  student.	  	  
Perform	  an	  observation	  of	  the	  student	  in	  his/her	  typical	  setting	  and	  complete	  the	  
checklist	  to	  determine	  functioning	  and	  performance	  levels.	  Summarize	  your	  
observations	  and	  relate	  your	  findings	  to	  the	  assessment	  and	  data	  results.	  

5. Develop	  an	  example	  of	  an	  IEP	  with	  objectives	  and	  goals	  for	  the	  student	  that	  
addresses	  the	  skill	  deficit	  areas	  found	  within	  the	  assessments,	  data	  collection,	  and	  
observations	  performed	  (for	  class	  purposes	  limit	  this	  to	  2	  goals	  and	  three	  objective).	  	  

6. Pick	  two	  objectives	  from	  the	  IEP,	  which	  you	  have	  developed	  in	  #5.	  Develop	  a	  2	  to	  3	  
page	  instructional	  plan,	  which	  includes	  appropriate	  accommodations	  and	  
modifications,	  as	  well	  as	  data	  collection	  systems,	  for	  addressing	  the	  goals	  and	  for	  
teaching	  the	  appropriate	  skills	  in	  a	  culturally	  relevant	  manner.	  See	  the	  form	  on	  
Blackboard.	  

7. Provide	  at	  least	  two	  progress	  reports	  explaining	  the	  student’s	  progress	  and	  
displaying	  summary	  of	  data.	  

8. At	  the	  end	  of	  the	  semester	  provide	  a	  final	  report	  regarding	  the	  present	  levels	  of	  the	  
two	  target	  objectives	  and	  provide	  recommendations	  for	  further	  instruction	  and	  
work	  on	  those	  skill	  areas.	  	  

	  
Behavioral	  Intervention	  (Standard	  6)	  candidates	  can	  choose	  from	  among	  two	  
assignments:	  	  
• Design	  and	  implement	  a	  social	  skills	  unit	  with	  no	  fewer	  than	  three	  lessons	  and	  record	  

outcomes	  over	  two	  weeks	  for	  at	  least	  two	  students	  using	  pre-‐	  and	  post-‐data	  collection	  
summaries	  and	  anecdotal	  records.	  Pre-‐data	  collection	  should	  focus	  on	  data	  collection	  to	  
determine	  the	  starting	  point	  of	  behaviors	  while	  post-‐data	  collection	  shows	  the	  
effectiveness	  (or	  lack	  of	  effectiveness)	  of	  that	  social	  skills	  instruction.	  	  Suggested	  length	  
2	  pages	  of	  reflection	  about	  the	  experience	  with	  data	  collection	  information	  and	  
anecdotal	  records	  added.	  

• Implement	  an	  individualized	  self-‐advocacy	  plan	  that	  promotes	  and	  fosters	  self-‐
determination	  for	  a	  minimum	  of	  two	  students.	  Ensure	  that	  this	  plan	  includes	  at	  least	  
three	  measurable	  goals	  that	  are	  assessed	  using	  pre-‐	  and	  post-‐data	  collection	  techniques.	  



Suggested	  length	  2	  pages	  of	  reflection	  about	  the	  experience	  with	  data	  collection	  
information	  and	  anecdotal	  records	  added.	  

The	  functional	  faculty	  have	  determined	  that	  beginning	  Summer,	  2012,	  assessment	  for	  
Standard	  6	  will	  target	  the	  candidate	  assignment	  requiring	  development	  of	  a	  Functional	  
Behavior	  Assessment	  (FBA)	  &	  Behavior	  Intervention	  Plan	  (BIP)	  This	  assignment	  requires	  the	  
candidate	  to	  identify	  a	  student’s	  inappropriate	  behaviors	  that	  are	  impeding	  his/her	  learning	  
or	  that	  of	  his/her	  peers.	  The	  candidate	  must	  complete	  the	  FBA	  utilizing	  specified	  practicum	  
forms	  (found	  on	  Blackboard);	  Identify	  target	  behaviors,	  be	  specific	  and	  define	  the	  behavior	  
clearly;	  develop	  a	  BIP	  (utilizing	  district’s	  form);	  ensure	  the	  BIP	  is	  aligned	  with	  school	  code	  
of	  conduct;	  reinforce	  the	  replacement	  behavior;	  Implement	  the	  BIP	  and	  provide	  2	  progress	  
reports.	  At	  the	  end	  of	  the	  semester	  provide	  a	  final	  progress	  report	  with	  a	  summary	  of	  data	  
(graphs)	  and	  further	  intervention	  recommendations.	  	  
	  
Reading	  Specialist	  
	  
A	  brief	  description	  of	  the	  assessment,	  project,	  portfolio	  and	  its	  use	  in	  the	  program.	  	  
Explain	  specificity	  of	  the	  assessment	  to	  the	  standard/s.	  	  An	  assessment	  may	  assess	  several	  
standards	  at	  the	  same	  time:	  
During	  C&T	  843	  in	  the	  C&I	  Master’s	  Degree	  with	  Emphasis	  in	  Reading,	  candidates	  seeking	  
licensure	  for	  Reading	  Specialist	  are	  required	  to	  complete	  a	  striving	  reader	  case	  study	  during	  
their	  coursework.	  	  This	  allows	  candidates	  to	  meet	  the	  requirement	  of	  an	  assessment	  
measuring	  the	  candidate’s	  ability	  to	  measure	  impact	  on	  student	  learning.	  	  	  
	  
Specifically,	  candidates	  select	  one	  learner	  to	  assess	  and	  tutor.	  For	  completion	  of	  the	  striving	  
reader	  case	  study,	  candidates	  are	  required	  to	  create	  lesson	  plans	  and	  reflect	  on	  their	  
teaching,	  present	  data	  plan/staffing	  (see	  assessment	  #2	  for	  this	  part	  of	  the	  case	  study),	  
gather	  assessment	  data,	  write	  the	  case	  study,	  and	  triangulate	  information	  according	  to	  the	  
rubric	  or	  scoring	  key.	  	  Successful	  completion	  of	  this	  activity	  with	  a	  score	  of	  85%	  or	  higher	  
indicates	  that	  the	  candidate	  understands	  and	  can	  use	  formal	  and	  informal	  assessment	  
strategies	  to	  evaluate	  and	  ensure	  the	  continual	  intellectual,	  social,	  and	  other	  aspects	  of	  the	  
development	  of	  all	  learners.	  	  Candidates	  also	  report	  the	  data	  from	  the	  learner’s	  
assessments,	  discuss	  their	  interpretation	  of	  these	  data,	  and	  provide	  an	  overall	  summary.	  	  
Learner	  achievement	  data	  are	  presented	  in	  table	  or	  graph	  form.	  	  	  
This	  assessment	  is	  used	  to	  ensure	  that	  candidates	  have	  the	  knowledge	  and	  skills	  to	  assess	  
student	  learning	  and	  reflect	  upon	  their	  experiences.	  This	  is	  assessed	  using	  a	  rubric,	  with	  the	  
requirement	  that	  each	  candidate	  receive	  a	  score	  of	  85%	  or	  higher.	  	  Successful	  completion	  of	  
this	  case	  study	  is	  required	  for	  Program	  Completion	  and	  for	  Recommendation	  for	  licensure	  
of	  the	  candidate.	  
	  
The	  scale	  rates	  each	  candidate’s	  performance	  using	  the	  following	  descriptors:	  	  
unsatisfactory,	  developing,	  proficient,	  and	  exemplary.	  	  Unsatisfactory	  is	  described	  for	  each	  
indicator	  as	  “Not	  ready	  to	  assume	  responsibility	  for	  reading	  instruction.”	  	  Developing	  is	  
described	  for	  each	  indicator	  as	  “Currently	  developing	  expected	  skills.”	  ”Proficient	  is	  
described	  for	  each	  indicator	  as	  “Meets	  expected	  skills	  of	  a	  reading	  teacher.”	  Exemplary	  is	  
described	  for	  each	  indicator	  as	  “Exceeds	  expected	  skills	  of	  a	  reading	  teacher.”	  	  The	  evaluator	  
assesses	  the	  candidate’s	  performance	  as	  a	  beginning	  reading	  teacher	  as	  opposed	  to	  that	  of	  
an	  accomplished	  and	  experienced	  reading	  teacher.	  A	  mean	  score	  of	  85%	  is	  required	  for	  a	  
candidate	  to	  pass	  this	  assessment.	  	  	  
	  



This	  assessment	  aligns	  with	  Reading	  Specialist	  Standards	  2,	  3	  and	  4.	  	  	  
Standard	  2:	  The	  reading	  specialist	  demonstrates	  the	  use	  of	  a	  wide	  range	  of	  instructional	  
practices,	  approaches,	  methods	  and	  curriculum	  materials	  to	  support	  reading	  and	  writing	  
instruction.	  	  
Standard	  3:	  The	  reading	  specialist	  demonstrates	  the	  use	  of	  a	  variety	  of	  assessment	  tools	  and	  
practices	  to	  plan	  and	  evaluate	  effective	  literacy	  instruction.	  
Standard	  4:	  	  The	  reading	  specialist	  demonstrates	  the	  use	  of	  instructional	  practices,	  
approaches,	  and	  methods,	  curriculum	  materials,	  and	  the	  appropriate	  use	  of	  assessments	  to	  
create	  a	  literate	  environment	  that	  fosters	  effective	  reading	  and	  writing	  instruction.	  
	  	   	  
ESOL	  
	  
FOUR-‐SKILL	  AREA	  ASSESSMENT	  PROJECT	  	  
	  
Description	  
	  
The	  Four-‐Skill	  Area	  Assessment	  Project	  is	  the	  culminating	  assignment	  for	  C&T	  621/821:	  
Diagnosis	  and	  Remediation	  in	  Second	  Language	  Education.	  	  The	  project	  requires	  candidates	  
to	  develop	  an	  assessment	  that	  isolates	  each	  of	  the	  four	  language	  skills	  areas	  of	  listening,	  
speaking,	  reading,	  and	  writing,	  and	  to	  demonstrate	  their	  ability	  to:	  1)	  administer	  the	  four-‐
skill	  area	  tests;	  2)	  score	  the	  tests;	  3)	  perform	  an	  item	  analysis	  of	  the	  objectively	  scored	  parts	  
of	  the	  tests	  and	  a	  qualitative	  evaluation	  of	  the	  subjectively	  scored	  parts	  of	  the	  test;	  and	  4)	  
discuss	  the	  strengths	  and	  weaknesses	  of	  the	  tests	  as	  a	  result	  of	  their	  analysis.	  	  A	  significant	  
element	  of	  the	  project	  is	  ESOL	  candidates'	  ability	  to	  demonstrate	  how	  assessments	  can	  be	  
best	  used	  to	  study	  the	  effects	  of	  instruction	  on	  student	  learning,	  and	  to	  consider	  the	  positive	  
and	  negative	  effects	  that	  assessment	  can	  have	  on	  both	  instructional	  practices	  and	  student	  
performance.	  
	  
School	  Psych	  
	  
CONSULTATION	  EFFECT	  SIZES	  
	  
DESCRIPTION:	  The	  Consultation	  Effect	  Sizes	  assessment	  is	  a	  separate	  assessment	  to	  the	  
psychoeductional	  consultation	  field	  project	  described	  in	  Assessment	  2.	  During	  the	  
psychoeducational	  consultation	  field	  project,	  candidates	  also	  assess	  the	  impact	  on	  students'	  
learning	  through	  the	  computation	  of	  effect	  sizes.	  Data	  are	  collected	  from	  teacher	  ratings	  or	  
direct	  observations	  of	  the	  student(s)	  behavior	  most	  specifically	  related	  to	  the	  target	  of	  
change	  from	  baseline	  to	  intervention.	  Data	  collected	  are	  analyzed	  and	  where	  possible,	  effect	  
size	  of	  the	  intervention	  over	  baseline	  is	  determined.	  The	  effect	  size	  demonstrates	  change	  in	  
the	  student's	  cognitive,	  behavioral	  or	  academic	  achievement	  if	  any	  as	  a	  result	  of	  the	  
candidates'	  consultation	  and	  resulting	  intervention.	  Examples	  of	  these	  projects	  include	  
interventions	  for	  children	  targeting	  anti-‐bullying,	  phonemic	  awareness,	  noncompliance,	  and	  
aggression	  to	  name	  a	  few.	  These	  data	  present	  evidence	  of	  the	  candidates’	  skills	  in	  evaluating	  
the	  effectiveness	  of	  the	  intervention	  and	  the	  candidates’	  impact	  on	  student	  learning.	  The	  
effect	  sizes	  of	  .20-‐.49,	  .50-‐.79,	  and	  .80	  or	  higher	  indicate	  a	  small,	  medium,	  and	  large	  effect	  
size,	  respectively.	  Candidates	  are	  expected	  to	  obtain	  a	  small	  effect	  size	  (greater	  than	  .19)	  
since	  this	  is	  their	  first	  field	  experience	  in	  consultation.	  The	  Consultation	  Effect	  Sizes	  
assessment	  aligns	  with	  KSDE	  School	  Psychologists	  and	  the	  University	  of	  Kansas	  School	  
Psychology	  Program	  Standards	  2,	  3,	  and	  4.	  



Building	  Leadership:	  

Assessment	  #4-‐Leadership	  and	  Management	  Skills	  Promoting	  Success	  for	  All	  Students	  
Student	  in	  Society	  Case	  Studies	  (Final	  Exam:	  Applying	  the	  KSDE	  Standards	  to	  Case	  Studies)	  
Student	  in	  Society	  is	  a	  study	  of	  children	  and	  youth	  with	  particular	  emphasis	  on	  
demographic	  characteristics	  of	  the	  population	  served	  by	  schools	  and	  implications	  of	  those	  
characteristics	  for	  schools	  and	  schooling.	  	  The	  course	  provides	  the	  prospective	  school	  
administrator	  or	  leader	  with	  an	  overview	  of	  the	  following	  topics:	  

Social,	  cultural,	  and	  economic	  diversity	  within	  the	  school	  communities	  
Impact	  of	  modern	  society	  on	  the	  learning	  environment	  

	  	  	  	  	  	  	  	  	  	  	  	  Knowledge	  and	  strategies	  needed	  to	  create	  a	  positive	  learning	  climate	  in	  the	  school	  
community,	  given	  the	  characteristics	  of	  the	  various	  school	  publics	  

Role	  of	  the	  principal	  as	  instructional	  leader	  in	  a	  school	  where	  all	  students	  learn	  to	  
high	  standards	  (Source:	  Syllabus)	  

All	  candidates	  are	  required	  to	  address	  case	  studies	  during	  the	  final	  exam	  using	  the	  KSDE	  
Standards.	  	  The	  Final	  Exam	  Assessment	  Rubric	  is	  directly	  aligned	  and	  supportive	  of	  the	  
following	  KSDE/ISLLC	  Standards:	  
Standard	  1:	  Vision/Solution	  Development,	  including	  ISLLC	  Standards	  
Standard	  2:	  Curriculum	  and	  Instruction	  
Standard	  3:	  Management	  Functions	  
Standard	  5:	  Ethics	  

District	  Leadership:	  

Assessment	  #4:	  Assessment	  of	  candidate	  leadership	  and	  management	  skills	  to	  promote	  
success	  for	  all	  students	  
ELPS	  951:	  Supervision	  of	  Instruction-‐Applying	  Standards	  1	  and	  2	  to	  Staff	  Development	  Plan	  

The	  purpose	  of	  this	  course	  is	  to	  examine	  staff	  development	  issues	  in	  depth	  and	  to	  
generate/explore	  new	  ideas	  that	  could	  serve	  as	  the	  basis	  for	  a	  district-‐wide	  instructional	  
improvement	  plan.	  	  (Source:	  Syllabus)	  

In	  the	  staff	  development	  plan	  project,	  candidates	  should	  acquire	  an	  in-‐depth	  understanding	  
of	  the	  research	  literature	  in	  professional	  development,	  be	  able	  to	  discuss	  key	  concepts	  at	  an	  
advanced	  level,	  and	  be	  able	  to	  propose	  potential	  research	  projects	  and	  methods	  applicable	  
toward	  furthering	  knowledge	  in	  that	  area.	  	  The	  final	  product	  proposes	  an	  ideal	  professional	  
development	  program	  for	  a	  school	  district.	  	  The	  project	  is	  assessed	  using	  the	  attached	  
rubric.	  	  	  

For	  2008-‐2009	  and	  2011-‐2012,	  a	  three-‐point	  rubric	  was	  used	  including	  Fail	  (0),	  Low	  Pass	  
(1),	  Pass	  (2),	  and	  High	  Pass	  (3).	  During	  the	  2010-‐2011	  year,	  a	  four-‐point	  rubric	  was	  used	  
including	  Fail	  (1),	  Low	  Pass	  (2),	  Pass	  (3)	  and	  High	  Pass	  (4).	  	  	  In	  addition	  to	  addressing	  the	  
standards	  below,	  the	  rubrics	  also	  measure	  the	  following	  areas:	  	  Accuracy/Relevance	  of	  
Information,	  Breadth	  and	  Depth	  of	  Conceptual	  Understanding:	  Comprehension	  and	  
Application,	  Depth	  of	  Critical	  Thinking:	  Analysis,	  Synthesis,	  and	  Evaluation,	  and	  
Development	  of	  Argument.	  



Unit	  Key	  Assessments	  

Key	  
Assessment	  

Initial	  
Programs	  

Advanced	  Programs	  

Reading	  
Specialist	  

ESOL	   Adaptive	  
Special	  
Educ.	  
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Special	  
Educ.	  

School	  
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Building	  
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